
Dyslexia Friendly
Classroom Practice

In dyslexia friendly schools the 
focus has changed from 

establishing what is wrong with establishing what is wrong with 
a child to identifying what is 

right in the classroom in order 
to enhance the effectiveness of 

learning. 



Dyslexic Children

• Primary problems - Reading, writing and 
spelling.

• Secondary problems –

– frustration, inattentiveness, low motivation, – frustration, inattentiveness, low motivation, 
restlessness or disruptive behaviour.

• Many suffer from low self-esteem

• Specific help with their difficulties

• General help for their emotional well-being



Good Classroom Practice
General Principles

• Don’t let literacy difficulties prevent 
access to the full curriculum

• Balanced curriculum – plan to teach and 
supportsupport

• Don’t expect too much in the short term 
with respect to progress in acquiring new 
skills

• Provide plenty of over-learning and 
reinforcement

• Use multi-sensory teaching techniques



Maintain high intellectual expectations coupled 
with reasonable reading/writing expectations

Be prepared to explain things many times, in a 
variety of ways.

Watch out for fatigue

Break down activities into smaller tasks. Be 
slow and deliberate in your instructions – give 
time to process.

Plan for over-learning

Give plenty of praise and positive feedback.



Classroom management

• Find the dyslexic’s strengths and 
praise those whenever possible. 

• Avoid the dyslexic having to copy • Avoid the dyslexic having to copy 
from whiteboard as much as possible. 
Instead:

– Give photocopied notes

– Provide dyslexic with ‘buddy’ to help e.g. 
writing down homework



If they do have to copy from board:

Keep it brief

Mark each line with different    Mark each line with different    
colour at start and end

Check their work for them 



Seating
• Sit the dyslexic pupil near the 

front/near the whiteboard

• Make sure he/she can make eye • Make sure he/she can make eye 
contact with you. 
– You can make sure he/she’s not 

panicking; he/she can see the expression 
on your face

• Sit the dyslexic pupil where he/she 
can work alongside motivated pupils



Keeping distractions at bay

• Keep room as quiet as possible. Many 
dyslexics are easily distracted by sound or 
find it difficult to switch off irrelevant 
soundssounds

• Keep movement around the classroom to a 
minimum – this can also distract

• Reduce the visually interesting displays in 
dyslexic’s field of vision – these can also 
distract



Organisation
• Visual timetables

• Keep equipment and materials clearly 
marked and neatly arranged so that access 
to them is easy.

• Teach the dyslexic how to store their own 
belongings.

• Teach the dyslexic how to store their own 
belongings.

• Teach the dyslexic how to organise his 
work/homework/coursework – don’t 
criticise his/her lack of organisational 
skills.

• Break longer pieces of work down into 
manageable chunks for the dyslexic.



Spelling

“I learned… that many people can spell 
correctly, but not as many can write a 
good story. I have never submitted a 
script…without it being corrected. script…without it being corrected. 
Dyslexia does not go away. What is 
important is not to allow it to stop 
you from reaching any goal you set 
your sights on”. Lynda La Plante, 
Writer/Producer



Spelling

• Don’t just give a list of words to 
learn

• Teach them how to learn spellings • Teach them how to learn spellings 
using a variety of methods (multi-
sensory)

• Encourage learners to try the words 
they want to use – see where the 
difficulties lie



• Teach proof-reading skills 

• Encourage redrafting after marking for 
content if the learner can do so

• Encourage word processing – makes it 
easier to redraft and to spot mistakes.

• Provide appropriate word banks, 
spellcheckers, personal dictionaries , key 

• Provide appropriate word banks, 
spellcheckers, personal ‘dictionaries’, key 
words on display

• When marking work, only correct either 
previously taught spellings or really key 
words



Reading
• Check how happy each pupil feels about 

reading aloud in front of peers. Some may 
be happy to do so if given time to prepare. 

• Allow dyslexics time to read from the 
board

• Use dyslexic friendly fonts and buff • Use dyslexic friendly fonts and buff 
coloured paper whenever possible

• Books at instructional level have 90 – 95% 
accuracy, at enjoyment level, 95 – 100% 
accuracy.



• Provide memory aides: key 
characters, time lines, plot overview, 
concept maps

• Use reading aids (ruler/card to 
prevent losing place)

• Writing on whiteboard should be • Writing on whiteboard should be 
large, clear and well-spaced

• Use the ‘check readability statistics’
function of MS Word to gauge level 
of a text



Writing

• Provide a scribe if possible/appropriate

• Support with computer/ICT

• Teach cursive script• Teach cursive script

• Support with pencil grips/alternative pens 
etc.

• Consider alternatives to writing:

Oral presentations; taping/Dictaphone; 
concept maps/timelines; diagrams



Multi-sensory teaching:
not just an add-on

If they don t learn the way we teach, If they don’t learn the way we teach, 
then we must teach them the way 

they learn



Multi-sensory approaches

• I hear…I forget

• I see…and I remember

• I do…and I understand• I do…and I understand

Ancient Chinese Proverb

We learn more when we see and hear, say and do



Multi-sensory Teaching

Multi-sensory teaching helps the learner 
use the visual (eyes), the auditory (ears), 
the tactile (fingers), the oral (speaking) 
and kinaesthetic (motor memory) channels and kinaesthetic (motor memory) channels 
in order to learn. 

IT IS NOT JUST GOOD FOR DYSLEXICS, 
BUT ALL LEARNERS!

It builds on strengths, strengthens 
weaknesses.



Visual learners

• Prefer diagrams

• Like flow charts

• Like visual images• Like visual images

Non-visual learners need:
Clear unfussy worksheets, books and 

other materials



Auditory Learners

• Like rapid verbal information

• Can focus on listening

• Can selectively choose what to listen to• Can selectively choose what to listen to

• Have quick recall of what is heard

Non-auditory learners
Need support in following oral instructions

Support with listening skills



Kinaesthetic learners

• Are good in 3-D

• Like drawing whilst listening

• Like ‘doing’ activities• Like ‘doing’ activities

Non-kinaesthetic learners
Need support with motor tasks



And finally…

• Accept that there will be times when 
things you think the pupil knows are 
forgotten! forgotten! 

• We all have ‘off days’ but dyslexics’
performance may be particularly 
incongruous.


